Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)

/ SOCIAL SCIENCES & HUMANITIES
PERTANIKA

Journal homepage: http://www.pertanika.upm.edu.my/

Humanistic Learning and Technological Approaches in
Indonesian Tourism Vocational High Schools

Akhyar Rido'*, Bagus Hary Prakoso?, Analiza Liezl Perez-Amurao’, Mariati
Purba? and Heni Waluyo Siswanto?

'Department of English Literature, Faculty of Arts and Education, Universitas Teknokrat Indonesia,
Lampung, Indonesia

’Research Centre for Education, the National Research and Innovation Agency (BRIN), Jakarta, Indonesia
SHumanities and Language Division, Mahidol University International College, Bangkok, Thailand

ABSTRACT

The existing literature recognizes issues on the lack of soft skills and mastery of technology
among tourism vocational high school graduates because of the absence of humanistic learning
and technological approaches at schools. However, these studies could not capture teachers’
and students’ rich and nuanced experiences in their classrooms. This research investigates
the reality of humanistic learning and technological approaches in tourism vocational high
schools in Indonesia. By employing a qualitative approach, this research collected data from
two tourism vocational high schools in Yogyakarta and Bali, Indonesia, observing four hotel
and culinary classrooms and interviewing ten volunteer teachers. The results indicate that the
teachers implemented humanistic learning by emphasizing student’s active involvement in the
learning process, encouraging hands-on and experiential learning, recognizing the unique needs
and abilities of the students, accommodating the development of interpersonal skills of the
students, and placing significant emphasis on the personal growth of the students. The teachers
also incorporated technology in humanistic learning by using digital resources and tools to
support learning, promoting a blended learning environment, and facilitating collaboration and

communication using technology. Teachers
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INTRODUCTION

In the past decade, a transformation in
learning has been observed. The industrial
revolution 4.0 until the COVID-19 pandemic
has transformed face-to-face learning
into one that is integrated with online
learning using technology (Chung et al.,
2020; Erten, 2022; Huang et al., 2021;
Joyner& Isabell, 2021; Lemay et al., 2021;
Valverde-Berrocoso et al., 2020). Learning
using technology has become compulsory,
including teaching-learning in tourism
vocational high schools. Furthermore, as the
era of Society 5.0 is approaching, it demands
more use of technology, but it emphasizes a
humanistic approach to learning (Mutohhari
et al., 2021). It has become a challenge for
educational institutions (Chen & Schmidke,
2017), including tourism vocational high
schools in Indonesia.

This research discusses humanistic
learning and technological approaches
in Indonesian tourism vocational high
schools. The tourism sector has been
established as a core industry, as indicated
in the country’s blueprint for the future
development of tourism vocational high
schools. It includes hospitality, culinary
arts, tourism management, and guided tours
(Kadir et al., 2016). Therefore, tourism
vocational high school students need to be
equipped with the required soft skills and
technological know-how to compete and
meet the demands of the tourism industry.

However, studies report a number
of issues on soft skills among tourism
vocational high school graduates in Indonesia
(Bunyamin et al., 2022; Di Grapello, 2013;
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Ministry of Education and Culture, Research
and Technology, 2020; Mutohhari et al.,
2021). While soft skills are very important
for success in the tourism industry, only
10% of tourism vocational high school
graduates in Indonesia have adequate soft
skills (Ministry of Education and Culture,
Research and Technology, 2020). Similarly,
Di Grapello (2013) reports that soft skills,
especially communication skills, are one
of the main weaknesses of vocational
high school graduates in the country.
This problem can limit job opportunities
for graduates and hinder the growth of
the industry because of incompetence in
human resources (Bunyamin et al., 2022;
Mutohhari et al., 2021).

Moreover, vocational high school
graduates have also been reported to
lack mastery of technology (Ministry
of Education and Culture, Research and
Technology, 2020). The tourism industry
is becoming increasingly digital, and
technology plays an important role in
many jobs related to technology tourism.
However, the use of technology in tourism
vocational high schools is still limited
(Ministry of Education & Culture, Research
& Technology, 2020). It can hinder students’
mastery of practical or hard skills, making
it difficult for graduates to find work in the
tourism industry (Prasetio & Priyana, 2021;
Puja et al., 2021; Rido et al., 2024).

Many studies investigated vocational
schools with a different focus, such as
soft skills of vocational school graduates
(Bunyamin et al., 2022), e-learning methods
in vocational education (Firmansyah et al.,
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2021), 21%-century skills competence in
vocational education learning (Mutohhari et
al., 2021), English online learning in tourism
vocational classrooms (Prasetio & Priyana,
2021), implementation of humanistic
approach in tourism vocational education
(Puja et al., 2021), and technological
applications and challenges in tourism
vocational schools (Rido et al., 2024).
A study by Bunyamin et al. (2022)
investigated the soft skills of vocational
school students and offered career-based soft
skills enhancement strategies for vocational
school students. The findings revealed that
vocational school students lacked soft skills
since soft skills were not integrated during
teaching and learning. This study proposed
career-oriented learning, which integrates
hard and soft skills to better prepare students
to compete in the job market.

Meanwhile, Firmansyah et al. (2021)
looked at e-learning methods for vocational
school students. This study found many
benefits of e-learning for both students
and teachers. E-learning provides flexible
space and time. This study highlighted some
challenges, such as technical difficulties and
low-end gadgets.

Next, Mutohhari et al. (2021) examined
the difficulties in implementing 2 1%-century
skills competence in vocational education
from the perspectives of teachers and
students. Using a quantitative approach
and the survey method, this study looked
into the most difficult competencies, such
as creativity, critical thinking, problem-
solving, communication, collaboration, and
digital literacy skills.
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Moreover, Prasetio and Priyana (2021)
explored the English language learning
experience of tourism vocational high school
students during the COVID-19 pandemic
via online platforms. Their perceptions
toward online learning were mainly positive.
They generally used asynchronous online
platforms like school learning management
systems to access materials. They also
utilized Google Classroom for learning and
WhatsApp for further communication with
their teachers and friends.

In addition, Puja et al. (2021) analyzed
the application of the humanistic approach
in designing the edu-recreation concept at
a tourism higher learning institution. This
study found that the institution has examined
the value of the humanistic approach by
focusing on the development of the students’
self-potential through hands-on learning
experience. It was done by providing
them with edu-recreation facilities such
as indoor and outdoor learning spaces
equipped with high-technology learning
media. The institution also promoted various
extracurricular activities that facilitated the
students’ interests and talents.

Finally, Rido et al. (2024) discussed
technological applications used and
challenges faced by tourism vocational
schoolteachers and students in their
online classrooms. This study found that
various synchronous and asynchronous
technological applications like Google
Meet, Zoom, Microsoft Team, Cisco WebEXx,
Discord, Skype, WhatsApp, YouTube,
Google Classroom, Google Form, Telegram,
Moodle, Screencast-O-Matic, Facebook,
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Instagram, Quizzes, Kahoot, and Twitter
were used by both teachers and students
to support learning. They faced challenges
such as unstable internet connection, lack of
technological literacy, incompatible gadgets,
limited participation, work overload,
demotivation and lack of focus on learning.

The previous studies have provided
valuable insights into the current situation
in the vocational context, particularly the
lack of soft skills, the use of technological
applications, the implementation of the
humanistic approach, and the challenges that
come with using them. However, the existing
studies were not able to capture the rich and
nuanced experiences of teachers and students
in their classrooms. In addition, extensive
studies that look at humanistic learning by
integrating it with technology in tourism
vocational schools are still in their infancy.

This research is conducted in response
to the above-mentioned issues. An in
situ approach needs to be conducted to
understand the reality in the tourism
vocational schools in Indonesia, especially
how the technological approach incorporated
humanistic learning in Indonesian
tourism vocational high schools from the
perspectives of teachers and students. This
research is necessary to help facilitate
tourism vocational high school student’s
future careers and competitiveness in the
global tourism job market.

Therefore, this research was guided by
the following research questions:

1. What is the reality of humanistic

learning in Indonesian tourism
vocational high schools?
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2. How is the technological approach
incorporated into humanistic
learning in Indonesian tourism
vocational high schools?

Humanistic Learning

Humanistic learning is an educational
philosophy that places emphasis on the
individual’s personal growth, self-discovery,
and fulfillment of their potential. It focuses
on the holistic development of students by
considering their emotional, social, and
cognitive aspects (Carden et al., 2022;
DeRobertis & Bland, 2021; Gottfredson &
Reina, 2021; Jonassen & Grabowski, 1993;
Kuswoyo et al., 2021; Liu et al., 2021;
Mak et al., 2017; McCombs & Whisler,
1997; Morris, 2020; Puspitarini et al., 2023;
Scholtz, 2024).

Humanistic learning emphasizes the
learner’s active involvement in the learning
process. It encourages students to take
responsibility for their own learning
and engage in self-directed activities.
DeRobertis and Bland (2021) and Scholtz
(2024) suggest implementing this approach
as it allows students to develop their critical
thinking, problem-solving skills, and
decision-making abilities, which are very
important for vocational school graduates
to compete in the job market.

In addition, humanistic learning
encourages hands-on, experiential learning
opportunities. Students can engage in
various activities to gain real-world
experience. Mak et al. (2017) and Morris
(2020) argue that this approach enables
students to apply their knowledge and
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skills in authentic settings, enhancing
their understanding and developing their
professional competencies, which prepare
them for their future careers.

Next, humanistic learning recognizes
each student’s unique needs and abilities.
Teachers can employ individualized
instruction methods, such as personalized
projects, to cater to students’ diverse
learning styles and interests. According to
McCombs & Whisler (1997) and Kuswoyo
et al. (2021), this student-centered
approach promotes students’ motivation,
engagement, and a sense of ownership over
their learning process, leading to better
outcomes.

Moreover, humanistic learning
emphasizes developing interpersonal
skills like communication, teamwork,
and empathy. Jonassen and Grabowski
(1993) believe that students need to
work collaboratively with their peers.
The humanistic learning approach
fosters students’ interpersonal skills by
incorporating group activities, role-playing
exercises, and reflective discussions
(Puspitarini et al., 2023).

Finally, humanistic learning places
significant emphasis on personal growth,
self-awareness, and self-esteem. Students
face various challenges, including dealing
with difficult tasks and managing stressful
situations (Liu et al., 2021). The humanistic
approach promotes students’ resilience,
emotional intelligence, and self-confidence,
enabling them to navigate these challenges
effectively (Carden et al., 2022; Gottfredson
& Reina, 2021).

Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)

Technological Approach to Learning

A technological approach to learning
refers to integrating and utilizing various
technologies to enhance teaching and
learning processes. Such an approach can
play a significant role in preparing students
for careers by providing them with relevant
technical skills and knowledge (Alexakis
& Jiang, 2019; Antonietti et al., 2022;
Firmansyah et al., 2021; Jiang et al., 2019;
Mutohhari et al., 2021; Rido et al., 2024).

The technological approach involves
using digital resources and tools to support
learning. These can include interactive
multimedia presentations and online
research databases (Mutohhari et al.,
2021; Rido et al., 2024). These resources
provide students with access to up-to-date
information, enhance their understanding of
particular concepts, and facilitate hands-on
learning experiences.

The technological approach also enables
students to develop their technical skills.
Here, students can learn various systems,
practice different techniques, and develop
proficiency in using software (Alexakis &
Jiang, 2019). This approach equips students
with the practical skills required in various
sectors.

Next, a technological approach often
involves a blended learning environment
that combines traditional face-to-face
instruction with online learning components
(Firmansyah et al., 2021; Rido et al., 2024).
This environment can combine classroom-
based instruction with online modules. It
provides flexibility, promotes self-paced
learning, and allows students to access
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learning materials and resources anytime
and anywhere.

Finally, technology facilitates
collaboration and communication among
students and teachers (Antonietti et al.,
2022; Jiang et al., 2019; Rido et al., 2024).
Students can participate in online forums
and engage in virtual team projects through
video conferences or online mentoring
programs. This approach enhances students’
networking skills and fosters a sense of
community.

METHODS

This research explores the reality of
humanistic learning and technological
approaches in tourism vocational high
schools in Indonesia. A qualitative method
was used to investigate individual or group
behavior in school and classroom settings
(Creswell, 2014).

Participants

This research was approved by the Ethic
Commission of Social and Humanities,
the National Research and Innovation
Agency Republic of Indonesia (No. 80/
KE.01/SK/04/2023). The participants of

Table 1
Criteria for research participants

this research consisted of teachers and
students of SMK A Yogyakarta and SMK
B Bali. Before all participants gave their
permission to be part of this research, they
were first given pertinent information to
make an informed consent to participate,
including the purpose of the study, the
identity of the researchers, participants’ right
in the process, participants’ name used in
this study, and benefit from participating in
the study. They used pseudonyms and were
selected based on some criteria.

Table 1 presents the criteria for
schools, teachers, and students. The schools
were selected as they were awarded as
tourism vocational high schools centers of
excellence by the Ministry of Education &
Culture, Research & Technology Republic
of Indonesia in 2022. In other words,
they are amongst Indonesia’s top tourism
vocational high schools. The Yogyakarta
and Bali Provincial Education Offices and
the Ministry of Tourism also recommended
the schools as they have succeeded in
building their students’ soft skills and hard
skills by combining face-to-face classes and
technology. The schools also voluntarily
participate in this research. Meanwhile,
the teachers and students who participated

Criteria for Schools

Criteria for Teachers and Students

1 Had tourism vocational school center of excellence
status

71 Recommended by the Provincial Office of Education

71 Were from the hotel and culinary
departments

7] Recommended by the school principals

and Ministry of Tourism because of their achievements

| Implemented teaching and learning using technology

| Voluntarily participating in this research

| Participated voluntarily

Source: Authors’ work
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in this research were from the hotel and
culinary departments. In addition, they had
to be recommended by the school principals
and should have participated voluntarily.
In total, 10 teachers and 133 students
from hotel and culinary departments took
part in this research. In SMK A Yogyakarta,
5 teachers and 68 students agreed to
participate. Meanwhile, in SMK B Bali,
5 teachers and 65 students were involved.

Data Collection

The data in this research were collected
through observations and interviews.
Figure 1 presents a procedure for data
collection in two tourism vocational schools
in Yogyakarta and Bali, which involved
teachers and students. Observations 1 and 2,
as well as interview 1, took place in SMK A
Yogyakarta. Meanwhile, observations 2 and
3 and interview 2 were done in SMK B Bali.

First, observations were done to examine
the reality that occurred in the classroom—
how humanistic learning was carried out in

both tourism vocational high schools. The
observation was employed as this study
needed direct information to understand
ongoing classroom behavior, processes,
and unfolding situations. Specifically,
observation was used because first, it
allowed the researchers to get first-hand data
about humanistic learning used in the hotel
and culinary classrooms, and second, the
researchers could obtain information about
their classroom activities, which they were
unwilling to mention during the interviews.
A set of observation guides was used to look
into classroom experience. The researchers
acted as non-participant observers, sat at the
back of the classrooms, and recorded whether
specific strategies and classroom practices
involving humanistic learning were present
or absent during observation periods.

In SMK A Yogyakarta, the first
observation was conducted in culinary class,
which took place in the Kitchen Laboratory.
The topic was ‘Grocery Shopping List
Analysis’ (Observation 1). The second

34 students, 90 minutes

e N
Observation 1 Observation 2 Interview 1
SMK A Yogyakarta SMK A Yogyakarta
. \ \ SMK A Yogyakarta
Culinary Class 'Grocery Hotel Class 'Table Set- . )
Shopping Analysis' Up' 5-teacher interviewees,

34 students, 90 minutes

30-minute interviews

@

30-minute interviews

Interview 2 Observation 4 .
SMK B Bali SMK B Bali SMK B Bali
5-teacher interviewees, Culinary Class 'Pancake' Hotel (I:Dl?gjse CIi'aundry

35 students, 60 minutes

Observation 3

30 students, 60 minutes
. J

Figure 1. Data collection procedures
Source: Braun and Clarke (2006)
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observation was conducted in hotel class,
which took place in the Hotel Laboratory.
The topic was ‘Table Set-up’ (Observation
2). Thirty-four students attended both classes
and ran for approximately 90 minutes.

In SMK B Bali, the observation was first
conducted in a hotel class in the Laundry
Laboratory, with the topic ‘Laundry Project’
(Observation 3). The class had 30 students
and was over after 60 minutes. The second
observation was done in a culinary class
in the Kitchen Laboratory, with the topic
‘Pancake’ (Observation 4). The class
consisted of 35 students and was completed
within 60 minutes.

After a period of observations, semi-
structured interviews with teachers were
conducted. Semi-structured interviews leave
space for the researchers to add any further
questions that may arise during the actual
interviews with the participants. In this
research, the interviews mainly involved
asking structured questions on how the
technological approach was incorporated
with humanistic learning in their classrooms.
Then, open-ended questions were probed to
obtain in-depth information.

Ten teachers were personally invited
to attend an interview session, which was
arranged voluntarily. In SMK A Yogyakarta,
the interview with teachers (Teacher 1,
Teacher 2, Teacher 3, Teacher 4, and
Teacher 5) was conducted individually
using Bahasa Indonesia, and it took place
in the principal’s room. Each session lasted
between 20 and 30 minutes. Meanwhile, in
SMK B Bali, the interviews with teachers
(Interview Teacher 6, Teacher 7, Teacher
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8, Teacher 9, and Teacher 10) took place in
the teachers’ meeting room. Each session
was conducted in pairs and groups using
Bahasa Indonesia and ran for approximately
30 minutes. Data from interviews were
carefully transcribed manually in Microsoft
Office. Peer debriefing was employed to
ensure data validity after the transcription
was done, and the teachers were asked to
verify the results to establish strong data
credibility.

Data Analysis

Using Braun and Clarke’s (2006) six-
phase framework for thematic analysis, the
procedure included familiarizing yourself
with the data, generating initial codes,
searching for themes, reviewing themes,
defining themes, and writing up (Figure 2).

Once the patterns and themes were
identified, the results of observations and

(1
Being
familiar
with the
data

\J

@)
(6)

Generating
Writing-up initial
codes
*

®)

3)
Searching
for themes

Defining
themes

Reviewing
themes

Figure 2. Data analysis procedure
Source: Authors’ work
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interviewees’ responses were triangulated and
subjected to thematic analysis. It allowed the
authors to comb through the data accordingly.

RESULTS AND DISCUSSION

The research arrived at two key findings
showing humanistic learning and the
technological approach teachers and students
use at Indonesian tourism vocational high
schools. The findings from the humanistic
learning analysis will be presented first,
followed by the results from the analysis of
the technological approach. These humanistic
learning and technological approaches
manifest various strategies and classroom
practices in the dimensions of teacher-student
interaction in hotel and culinary classrooms
of tourism vocational schools.

What is the Reality of Humanistic
Learning in Indonesian Tourism
Vocational High Schools?

This research shows that the teachers
implemented humanistic learning in
Indonesian vocational high schools. Table

Table 2

2 presents humanistic learning through
five strategies—emphasizing student’s
active involvement in the learning process,
encouraging hands-on and experiential
learning, recognizing each student’s unique
needs and abilities, accommodating the
development of interpersonal skills, and
placing significant emphasis on personal
growth. The strategies used in hotel and
culinary classrooms were found to be
manifested by allowing the students to speak
their minds, performing a demonstration
in the class, giving individualized
instruction, promoting group discussion,
and providing feedback as well as warning
and compliments.

Emphasizing Student’s Active
Involvement in the Learning Process

The findings from observations indicate
that the teachers emphasized the students’
active involvement in the learning process.
The teachers primarily allowed students to
express their opinions and ask questions, as
seen in the following extracts 1-3.

Summary of humanistic learning in Indonesian tourism vocational high schools

Humanistic Learning

Strategies

Classroom Practices

1. Emphasizing student's active involvement in the
learning process

2. Encouraging hands-on and experiential learning

3. Recognizing the unique needs and abilities of
each student

4. Accommodating the development of
interpersonal skills

5. Placing significant emphasis on personal growth

1. Allowing students to express opinions and ask
questions

2. Offering demonstration activities to the students
3. Giving individualized instruction to each student

4. Facilitating teamwork and group activities

5. Providing constructive feedback, warning, and
compliments to students

Source: Authors’ work

Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)
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Extract 1. A student asked about some
concepts, and the teacher checked with
other students who could help. A student
helped explain the concept. The teacher also
encouraged more students to ask questions
to a group of students who were presenting
while offering additional points. Students
also initiated asking questions as they
wanted to confirm what they understood
about some problems they faced. After that,
the teacher explained it comprehensively
(Observation 1).

Extract 2. The teacher asked about several
cases with students, which was meant
to see if restaurant conditions were not
as expected. Some students gave their
answers, and the teacher added a number
of alternatives to how to encounter such
situations, especially in setting up tables in
hotels and restaurants. A group of students
were discussing the best way to set up a table
by considering the position of the entrance
door and window. Then, they approached
the teacher, seeking her opinion. The
teacher also walked around and asked what
they were doing. The students explained it
(Observation 2).

Extract 3. In this meeting, students had to
cook pancakes on their own in the kitchen
lab. They prepared the ingredients and
started cooking. The teacher allowed them
to discuss with their friends and asked
when they had problems. After completing
their pancakes, all the students gave a
short presentation. The teacher posed some
questions, and the students gave their
answers (Observation 4).

1460

One characteristic of humanistic learning

is active and student-centered learning. Here,
students engage in real-time discussions, ask
questions, and receive immediate teacher
feedback. Nunan (1999) and Richards (2006)
often emphasize the importance of engaging
students actively in the learning process. It
creates a supportive and student-centered
environment where students can actively
engage in learning, explore their interests,
and develop a sense of purpose and meaning
in their education.
Engaging students in active learning
experiences enhances their understanding
and retention of subject matter, leading to
improved academic performance (Freeman
etal., 2014). This fosters active participation
and enhances understanding of tourism-
related concepts and skills (Sitzmann et
al., 2010). It is particularly important in
vocational high schools where students need
to acquire practical skills and knowledge
(Kuh etal., 2007). More importantly, engaged
learning promotes the development of critical
thinking and problem-solving skills, which
are essential in addressing the challenges and
complexities of the tourism sector (National
Research Council, 2012). The findings are
relevant to DeRobertis and Bland (2021) and
Scholtz (2024). To some extent, this result is
also similar to Bunyamin et al. (2022) and
Mutohhari et al. (2021).

Encouraging Hands-on and Experiential
Learning

This research also reveals that the most
common humanistic learning practice during
the learning process was encouraging hands-

Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)
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on and experiential learning opportunities.
Teachers did this through demonstration
activities. It can be found in the following
extracts 4-6.

Extract 4. The teacher began the class
by demonstrating how to fold tablecloths
slowly and carefully. All students paid close
attention. The teacher continued interacting
with students by asking questions as the
latter responded to confirmation checks.
The teacher demonstrated using all the
available tools. She also gave examples of
how to fold the lapels and emphasized that
the fold lines must be the same, followed
by a demonstration of installing tablecloths
and arranging accessories on the table.
After that, the students practiced preparing
a table, starting from setting up a tablecloth,
folding dinner towels, preparing cutlery, and
arranging flowers (Observation 2).

Extract 5. Students who had been divided
into three groups did practical work
according to their respective duties of
washing, drying, and ironing clothes.
Students practiced washing clothes using a
household-size washing machine, but when
drying the clothes, they used a large-size
dryer commonly used in the hospitality
industry. There were a number of different
ironing machines, but in this context, regular
household irons were used. Another group
of students seemed busy packing clothes that
had been ironed and arranged on the clothes
rack (Observation 3).

Extract 6. Individual students were asked to
practice making pancakes. Students began

Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)

by preparing the basic ingredients, such as
flour, yeast, and butter and then used a mixer
to mix all the ingredients (Observation 4).

A task-based approach through hands-on
and experiential learning, like demonstration,
is a common teaching scenario used by
the teachers in the investigated tourism
vocational high schools. Here, the teachers
advocate for activities and tasks that require
students to apply their knowledge and skills
to real-world situations relevant to their
vocational training (Chen & Schmidke,
2017; Mak et al.,2017; Morris, 2020).

In the same vein, Richards and Rodgers
(2014) argue that this approach is effective
as it encourages students to complete
meaningful tasks relevant to their vocational
goals. The activities also simulate real-world
scenarios in the tourism industry, which
helps students see the practical applications
of their learning and makes them better
prepared for their careers (Kolb, 2014). This
result is also in line with Puja et al. (2021)
and Rido et al. (2024).

Recognizing the Unique Needs and
Abilities of Each Student

The next humanistic learning found
during the observations was recognizing
each student’s unique needs and abilities.
The teachers mostly did this through
individualized instruction methods. It can
be found in extracts 7-10.

Extract 7. The teacher asked students to
work on examples of kitchen shopping lists
drawn and reviewed individually by the
teacher on the blackboard. They were also
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asked to analyze the questions/cases given in
the group. The teacher then asked a number
of individual students by calling their names
and asking about what they had done. Each
student gave an answer based on their
experience and knowledge (Observation 1).

Extract 8. The teacher asked students to fold
tablecloths and arrange flowers using their
creativity (Observation 2).

Extract 9. Students were asked to watch
relevant videos and access learning materials
about a hotel laundry procedure. The
materials were provided via Google Drive,
and students gave their opinions about them
in return (Observation 3).

Extract 10. After finishing the process of
making pancakes, students were asked to
be creative about their presentation and
show their uniqueness. Students began to
put the pancakes on a plate and decorate
them with the fruits provided, such as
strawberries and grapes, chocolate, milo
powder, strawberry and chocolate jam, and
cream (Observation 4).

Giving individualized instructions
was also observed in the classrooms.
Chen and Schmidke (2017) and Nunan
(1999) highlight the importance of tailoring
instructions to meet individual student needs
and interests. It allows students to progress
based on their readiness and understanding
(Bloom, 1984). Each contribution from each
student acts as input, which can enhance
learning (Hattie, 2012).

A study by Gijbels et al. (2005) claims
that individualized instruction in vocational
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education improves students’ motivation to
learn and allows them to take ownership
of their learning. It is supported by Reeve
and Tseng (2011), who believe that when
students have choices and autonomy in
their learning, they are more likely to take
ownership of their education. This result
is also relevant to McCombs and Whisler
(1997) and Kuswoyo et al. (2021)

Accommodating the Development of
Interpersonal Skills

The results further identify the
implementation of humanistic learning, as
the teachers accommodated the students’
development of interpersonal skills through
teamwork and group activities. Extracts 11—
13 show how the teachers and students were
involved in such collaborative activities in
the classrooms.

Extract 11. The teacher said students
had to work together (three or four) and
be responsible for what they did (shared
responsibility by dividing the work),
reminding each other. Students sat in
groups. After that, during presentations,
especially the question-answer session, the
teacher gave the presenters the opportunity
to think, write down the questions on a piece
of paper, and discuss them with the group
members before answering the questions
(Observation 1).

Extract 12. The teacher started a group
discussion and asked whether they wanted
to form their group or be chosen by the
teacher. Students answered the teacher
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who chose the group for them. Students
were divided into two big groups. The
first major group consisted of half the
class and practiced in two different rooms
with different activities. The teacher then
formed smaller groups of three and four
students based on the order of names in the
attendance list. After that, they practiced
preparing a table (Observation 2).

Extract 13. At the beginning of the session,
the teacher divided the students into three
groups, each consisting of five to six
students, to check dirty clothes, wash and
dry clothes, and iron. They were given
tasks and worked together to complete them
(Observation 3).

Group activities and discussions are
identified during classroom observations.
Engaging students in group discussions
helps them hone their communication
skills, which are vital for success in the
industry (Stewart et al., 2007). Classroom
discussions also provide opportunities
for students to learn from each other and
develop interpersonal skills (Rido et al.,
2016, 2015; Hattie, 2012; Dweck, 2006).

It is also relevant to Jonassen and
Grabowski (1993), Puspitarini et al. (2023),
and Vygotsky (1978), who underscore the
role of social interaction in the development
of students’ language and interpersonal
skills, focusing on collaborative
learning environments that facilitate this
development. Mutohhari et al. (2021)
also support this result, emphasizing the
importance of collaboration as part of 21%-
century skills.
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Placing Significant Emphasis on
Personal Growth

Next, this research identifies one more
humanistic learning practice—placing
significant emphasis on personal growth—
in the teaching and learning process. The
teachers implemented this by giving the
students constructive feedback, warnings,
and compliments. In the following extracts,
14—17, the teachers gave constructive
feedback on the students’ work, and the
students listened carefully.

Extract 14. The teacher reviewed the
students’ work regarding the complete
course, especially the main course. Then,
she explained the main course and dessert.
The teacher emphasized the ingredients so
that the main course and dessert did not
use the same ingredients. The teacher also
emphasized the importance of the cost of
the ingredients so that the students would
not make mistakes (Observation 1)

Extract 15. The teacher asked students
to check what was missing from the
table. The teacher corrected the mistakes
made by students during the table set-up
practicum. The teacher also carried out the
overall evaluation, carefully checking and
evaluating the details of the student’s work
on the table (Observation 2).

Extract 16. Students were asked to explain
the functions of all the tools carefully,
including clothing materials, and they
tried to do so. However, the teacher was
dissatisfied, so she added more information,
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especially regarding the technical machines
used, such as an iron set and a steam iron
unit, a clothes press, a washing machine
and a large-size drying machine, including
a number of clothing materials. After
everything was made clear, the students
started working (Observation 3).

Extract 17. During the practical process of
making pancakes, the teacher supervised
and checked the tables, and students worked
one by one and provided input. At the end of
the session, the teacher evaluated. She said
the students’ biggest homework was creating
texture by mixing the basic ingredients,
especially yeast and flour, so the dough was
not soft (Observation 4).

During class, the teachers also warned
the students about their appearance and
behavior in the classroom. This can be seen
in extracts 18—19 below.

Extract 18. The teacher reminded students to
raise their voices so that other students could
hear more during presentations and while
asking questions. The teacher also asked
other students to listen and appreciate their
friends presenting in front of the class. At the
end of the presentation, a number of students
chatted, and then the teacher warned them to
pay attention (Observation 1).

Extract 19. The teacher commented on the
hair of one of the male students, who needed
to be tidied up. The teacher also warned
students not to drop the expensive dining
utensils because dropping them from the
tables meant poor service (Observation 2).
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On the other hand, the teachers also
expressed appreciation for their students as
they gave acceptable responses and work.
Please refer to the following extracts 20-23.

Extract 20. The teacher gave her nod
of approval to the answer of the student
who helped answer another classmate’s
question regarding some cooking concepts.
(Observation 1)

Extract 21. The teacher thanked a student
who asked questions during the table
set-up practicum. She also praised the
students’ work by saying ‘I like it” and
‘that’s correct’ when they answered her
questions (Observation 2).

Extract 22. At the end of the session, the
teacher thanked the students for coming to
the class, hoping to see them the following
week (Observation 3).

Extract 23. The teacher announced the
students with the best grades and asked
everyone to give a round of applause
(Observation 4).

This study finds that the teachers gave
constructive feedback, warnings, and
compliments to their respective students in
the class. In general, constructive feedback
encourages self-reflection, allowing students
to assess their performance and adjust and
enhance their skills (Rido et al., 2023;
Sadler, 1989). In the vocational tourism
school context, constructive feedback
provides students with specific information
about their performance, helping them
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identify areas for improvement in tourism-
related skills and competencies (Hattie &
Timperley, 2007).

Meanwhile, warnings help students
become aware of potential risks associated
with providing services in the tourism
industry, promoting safety-conscious
behavior (Geller, 2001). Warnings about
ethical and professional standards in
the tourism sector can instill a sense of
responsibility and integrity in students
(Freeman et al., 2014). Warnings about
challenges and difficulties students may
encounter in their careers can prepare them
to face such situations with resilience and
adaptability (Brown, 2017).

On the other hand, compliments
acknowledge students’ achievements and
strengths, boosting their self-confidence
and self-esteem (Brummelman et al.,
2015). Compliments that focus on effort
and improvement can enhance students’
intrinsic motivation to excel (Dweck,
2006). A positive learning environment
created through compliments fosters a

Table 3

sense of belonging and encourages active
engagement (Noddings, 2016). To some
extent, this is relevant to Carden et al.
(2022), Gottfredson and Reina (2021), and
Puja et al. (2021).

How is the Technological Approach
Incorporated in Humanistic Learning
in Indonesian Tourism Vocational High
Schools?

The interview findings indicate that the
teachers incorporated a technological
approach in tourism vocational high
schools. Table 3 shows the technological
approach through three strategies: using
digital resources and tools to support
learning, promoting a blended learning
environment, and facilitating collaboration
and communication. The strategies used
in hotel and culinary classrooms were
demonstrated by utilizing online databases
via various sources, integrating traditional
face-to-face and online learning, and using
various technological applications for
further collaboration and communication
with the students.

Summary of technological approach in Indonesian tourism vocational high schools

Technological Approach

Strategies

Classroom Practices

1. Involving the use of digital
resources and tools to support

1. Using online databases such as Moodle-based online learning
platform, Google Classroom, website, and YouTube to support

Combining traditional face-to-face instruction with online
learning and using synchronous and asynchronous platforms

like Zoom, Google Meet, Google Form, WhatsApp, Google
Classrooms, Kahoot, and Quizzes

learning learning
2. Promoting a blended learning 2.
environment
3. Facilitating collaboration and 3

communication using technology

. Employing technological applications such as WhatsApp,
Edmodo, Facebook, Google Meet, and Google Classroom for

further collaboration and communication with the students

Source: Authors’ work
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Involving the Use of Digital Resources
and Tools to Support Learning

This research finds that teachers and students
used digital sources to support learning.
Moodle-based online learning platform,
Google Classroom, website, and YouTube
facilitated interactions between student and
teacher and student with learning materials.
The teachers shared PowerPoint slides for
their reading and relevant learning videos,
which could be downloaded and stored in
the student’s database. Here, the students
reported their assignments as well. It can be
seen in extracts 24-33 below.

Extract 24.

“I used YouTube and shared the
link to my students so students
can learn from the videos. School
also provided a Moodle-based
online learning platform mostly for
accessing materials” (Teacher 1).

Extract 25.

“We also used Google Classroom,
especially for sharing materials.
School provided a Moodle-based
platform for learning” (Teacher 2).

Extract 26.

“I created and shared a video of
learning practice to students. School
provided a website; we uploaded
materials and modules” (Teacher 3).

Extract 27.

“I created content for learning using
my own handphone and uploaded
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it on YouTube even though it took
time. Students and everyone could
watch the videos. Seven of my videos
were recognized by the Ministry
of Education and uploaded in the
Ministrys online learning platform.
For cooking class, I sent them videos
of foods and beverages from social
media and asked them to create a
menu based on the video and they
had to video-record it, then sent via
Google Classroom” (Teacher 4).

Extract 28.

“I used Google Suites. I put
barcodes in some corners of the
school so that the students can
do their tasks like playing games
using their own handphones. I also
used Google Classroom and Yogya
Belajar (a learning management
system), so students can access
materials there” (Teacher 5).

Extract 29.

“We used Google Drive and Google
Classrooms to access materials and
to submit assignments. We also used
simulation software for learning”
(Teacher 6).

Extract 30.

“Students accessed everything in
Google Classrooms” (Teacher 7).

Extract 31.

“We created some videos and
uploaded them to YouTube. YouTube
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helped students to better understand
the materials” (Teacher 8).

Extract 32.

“Especially for storing all
materials, we mostly used Google
Classroom” (Teacher 9).

Extract 33.

“I shared all the materials through
Google Classroom” (Teacher 10).

Digital resources provide comprehensive
and up-to-date materials (Pimmer et al.,
2016; Sharples et al., 2014). These sources
are normally established and provided by
the Ministry of Education and schools based
on the needs of the students (Rido et al.,
2022), which help enhance the students’
understanding of tourism-related concepts
and skills (Sitzmann et al., 2010). These
sources also allow the students to access
learning materials and resources at any time,
balancing their academic commitments
with practical training or work experiences
(Anderson, 2016; Means & Neisler, 2020).
This flexibility is particularly advantageous
for vocational high school students who
may have varied schedules. It also helps
them to study at their own pace and seek
additional support when needed, providing
opportunities for individualized instruction
and personalized learning experiences
(Garrison et al., 2000).

However, there are several drawbacks
to using these digital sources (Rido et
al., 2022). First, students become passive
recipients of knowledge since they do not get

Pertanika J. Soc. Sci. & Hum. 32 (4): 1451 - 1476 (2024)

direct feedback from their teachers. Second,
both teachers and students experience
unstable Internet connection, affecting
communication. To some extent, these
results are in line with results from the
studies of Mutohhari et al. (2021), Prasetio
and Priyana (2021), and Rido et al. (2024).

Promoting a Blended Learning
Environment

The results also show that teachers
implemented a blended learning
environment, combining traditional face-
to-face instruction with online learning
components. They used both synchronous
and asynchronous platforms like Zoom,
Google Meet, Google Form, WhatsApp,
Google Classrooms, Kahoot, and Quizzes.
Please refer to the following extracts 34—41.

Extract 34.

“During practice class, for
example in baking class, students
had to feel the texture of the dough,
so we did hybrid. Half of the
class came to the school while the
rest of the students attended the
class via google meet. In some
meetings we did it asynchronously,
for exams I used google forms,
for assignments [ used Google
Classrooms” (Teacher 1).

Extract 35.

“For my class, introducing the
front office concept to the students
was not an issue, but developing
the value and manner of the front
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office while welcoming guests was
difficult, looking at their body and
hand gestures. So far, I have used
Google Meet. For assignments, [
used Google Form” (Teacher 3).

Extract 36.

“I used synchronous technological
applications to explain the materials
and instructions. After that, they posted
it on an asynchronous online platform”

(Teacher 5).

Extract 37.

“We blended both synchronous and
asynchronous platforms, combining
Zoom and Google Classroom as
well as YouTube and social media
like Instagram for teaching and
learning. We used Quizzes for
examinations. For front office
practice, I liked doing it on-site”
(Teacher 6).

Extract 38.

“I normally used Zoom or Google
Meet for materials delivery.
For hotel subjects, students
submitted pictures for example
about receptionists and submitted
their assignments via Google
Classroom” (Teacher 7).

Extract 39.
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“We used Zoom, Google Meet, and
Google Classroom. We also used
YouTube and WhatsApp. Google

Classroom was for assignment
submissions (Teacher 8).

Extract 40.

“I preferred face-to-face
interactions, but I also frequently
used Google Meet during emergency
situations” (Teacher 9).

Extract 41.

“I taught culinary subjects, and |
felt that the kitchen is the best place
to practice cooking. I also made use
of technology for examinations like
Kahoot and Quizzes” (Teacher 10).

Blended learning was also implemented
through synchronous and asynchronous
online learning platforms. Tourism
vocational schools often involve practical
skills and real-world experiences. In-
person classes provide the opportunity
for hands-on training, such as food
preparation in culinary classes or role-
playing in hospitality scenarios (Kabii et
al., 2018). Face-to-face classrooms allow for
interactive discussions, group activities, and
immediate feedback from teachers (Jiang
et al., 2021). It fosters a dynamic learning
environment that can enhance students’
understanding of the materials (Rido et
al., 2022). Beyond academic knowledge,
vocational programs often aim to develop
soft skills like communication, teamwork,
and problem-solving. In-person classes offer
a structured environment to practice and
refine these skills (Brown, 2017; Nurvitasari
et al., 2023).
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Meanwhile, incorporating technology
in the blended learning environment can
increase student engagement. Synchronous
online learning applications like Zoom and
Google Meet enable students to collaborate
with their peers, work on group projects and
do problem-solving activities from home
(Ziegler, 2016). It promotes teamwork skills,
which are crucial in tourism (Dziuban et
al., 2018; Kerr et al., 2006). They can also
participate in virtual simulations and role-
playing exercises in different scenarios,
which allow them to apply their knowledge
and skills in realistic contexts (Reeve &
Tseng, 2011; Rido et al., 2022).

However, there are some challenges in
promoting a blended learning environment,
especially from the teacher’s side (Rido
et al., 2022). Teachers spend a lot of time
preparing for lessons and need to train
themselves using technology. They also
experience difficulty checking the originality
of students’ assignments and examination
answers. [t becomes more challenging
in many cases as they have to do it from
their respective homes. These findings are
supported by Firmansyah et al. (2021),
Prasetio and Priyana (2021), and Rido et
al. (2024).

Facilitating Collaboration and
Communication Using Technology

This research finds that teachers employed
technology to collaborate and communicate
with their students. They used WhatsApp,
Edmodo, Facebook, Google Meet, and
Google Classroom. Extracts 42—-50 below
show this.

Extract 42.

“I frequently used WhatsApp
for further communication with
students” (Teacher 1).

Extract 43.
“I also used Edmodo for

discussions. I also used social
media like WhatsApp, Instagram,
Facebook to support learning”
(Teacher 2).

Extract 44.

“If students had problems, they asked
me via WhatsApp” (Teacher 3).

Extract 45.

“l used WhatsApp for
communication outside of the class
with my students” (Teacher 5).

Extract 46.

“We used WhatsApp for sharing
information with students while
students often asked questions
through WhatsApp. During the
internship we also used Google
Meet” (Teacher 6).

Extract 47.

“WhatsApp was used for
consultations” (Teacher 7).

Extract 48.

“We used WhatsApp to give further

instruction and assignment”
(Teacher 8).
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Extract 49.

“WhatsApp was used mostly for
discussion” (Teacher 9).

Extract 50.

“After the class, 1 liked posting open
questions via Google Classroom
about the previous learning
materials and students gave their
responses there” (Teacher 10).

A number of technological applications
were used to facilitate further collaboration
and communication outside of the
classrooms. Applications like WhatsApp
principally help enable instant messaging
and real-time communication between
teachers and students and among students,
ensuring that information is readily
accessible (Garrison et al., 2000; Picciano et
al., 2021). Next, platforms like Google Meet
facilitate virtual meetings and discussions
(Dziuban et al., 2018), while Google
Classroom and Edmodo streamline the
assignment submission process, making
it easier for students to submit their work
and for teachers to provide timely feedback
(Rido et al., 2022; So & Brush, 2008).

In addition, social media like Facebook
can create online communities where
students and teachers, students and students,
and industry stakeholders can connect
and network (Sutton & Basiel, 2014;
Ulla & Perales, 2021). It promotes the
development of networking skills and
a sense of community among students
(Antonietti et al., 2022; Jiang et al., 2019).
This result is also supported by Mutohhari
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et al. (2021), Prasetio and Priyana (2021),
and Rido et al. (2024).

CONCLUSION

To conclude, this research reveals that
tourism vocational high schools in Indonesia
implemented humanistic learning and
technological approaches in the classrooms.
For humanistic learning, the teachers used
five strategies and classroom practices.
They emphasized the student’s active
involvement in the learning process by
providing opportunities for students to
express their opinion and ask questions.
They also encouraged hands-on and
experiential learning opportunities through
demonstration activities. The teachers
recognized the unique needs and abilities
of each student, and it was done through
individualized instruction methods. In
addition, they accommodated the
development of the students’ interpersonal
skills through teamwork and group
activities. Ultimately, they emphasized
the personal growth of their students by
giving constructive feedback, warnings, and
compliments.

This research also explores technological
approaches in Indonesian tourism vocational
high schools. Here, the teachers used three
strategies and classroom practices. They
used digital sources and technological tools
like Moodle, Google Classroom, the school
website and YouTube. They also provided
a blended learning environment where
in-person interaction was incorporated
with synchronous and asynchronous
online learning by using Zoom, Google
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Meet, Google Form, WhatsApp, Google
Classrooms, Kahoot, and Quizzes.
Technological applications like WhatsApp,
Edmodo, Facebook, Google Meet, and
Google Classroom were also used for
further collaboration and communication
outside classrooms. This implementation
of the technological approach promoted
engagement, self-centered learning, and
collaboration.

There are some implications behind
the implementation of humanistic
learning and technological approaches
in tourism vocational high schools. First,
by implementing appropriate humanistic
learning strategies, teachers can create a
more engaging, student-centered, holistic
learning environment that prepares
students for their careers, personal growth
and meaningful connections in tourism.
Second, by incorporating technological
approaches into humanistic learning,
teachers can enhance hands-on learning,
facilitate collaboration and communication,
personalize and diversify learning, and
bridge the gap between education and
work. It is aligned with the evolving needs
of industries like tourism, increasingly
relying on technology for efficiency while
valuing interpersonal competencies for
guest satisfaction. This eventually supports
students, making them better prepared for
their careers.

The results of the study are useful in
many ways. First, the findings of this research
contribute to a pedagogical discourse in
the vocational high school context on
how to incorporate humanistic learning
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and technological approaches that can be
realized into several strategies and classroom
practices. Second, relevant stakeholders
can also use the findings of this research
as a tool to improve hotel and culinary
learning in the context of tourism vocational
classrooms. Third, tourism practitioners
working to prepare students for the tourism
job market may consider humanistic
learning and technological approaches
to tourism training that give appropriate
knowledge and relevant attributes and thus
frame the use of technology in the critical
and humanistic perspective instead of the
technical orientations.

To this end, this research has yielded
some interesting findings; however, there are
two limitations. First, the data gained in this
research only involved two case studies in
tourism vocational high schools in Indonesia
with limited volunteer participants. Thus,
results cannot be generalized. Further
research must involve a larger number of
schools and participants to better understand
the reality of humanistic learning and
technological approaches, especially in the
context of tourism vocational high schools.
Second, this research investigated only two
areas of the discipline of tourism vocational
high school, and further studies should look
at various disciplines and various vocational
high school stream contexts.
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